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SECTION 1: VISION AND VALUES STATEMENT

At Westfield Primary School & Nursery, we are passionate about having a
therapeutic approach to behaviour, which is underpinned by the training we
have all completed by Therapeutic Thinking Hertfordshire (STEPS). Our aim is to
promote behaviour that enables all pupils to achieve their potential and
develop academically, socially, and emotionally, thereby approaching the
child’'s development with a holistic mindset. We have high expectations of all
our pupils both in relation to their education as well as behaviour. Staff will
support this through positive learning experiences, promoting self-esteem
through recognition of potentfial and effort, development of positive
relationships with the pupils and use of positive behaviour management
strategies to promote pro-social behaviours. Our strong school ethos and values
system underpins everything we do at Westfield where we encourage our pupils
to be caring, supportive and demonstrate our values at all times. We believe
this can be achieved in a safe, enabling environment where pupils feel valued,
supported and listened to.



SECTION 2: PRO-SOCIAL BEHAVIOUR
A whole-school approach to pro-social behaviour

Behaviour at Westfield is supported through positive learning experiences;
promotfing self-esteem through recognition of potential and effort;
development of positive relationships with the children; and use of positive
behaviour management strategies to promote pro-social behaviours.

We aim for children to develop positive and pro-social behaviours through:
1. Clear and high expectations

2. Good role models in both children and adults

3. Clear and consistent boundaries.

To achieve this, we work closely with the school community including
parents/carers, to:

* Promote pro-social behaviour, self-discipline, self-regulation and respect for
others

e Ensure clear and consistent expectations of the role the school, child and
parent/carers have through the home school agreement (see Appendix 4)

* Ensure that every pupil is given an equal opportunity to develop socially, to
learn and to enjoy community life

* Focus on de-escalation and preventative strategies

*Have understanding and awareness of what behaviour might be
communicating

* Recognise the difference between conscious and subconscious behaviour

* Recognise that some children may internalise and some may externalise their
behaviour and feelings

* Manage disruptive, difficult or dangerous behaviour if and when it arises; and
» Offer restorative support to reflect, repair and restore.

What is pro-social behaviour?

At Westfield we acknowledge that positive experiences create positive
feelings, and that in turn, positive feelings create positive behaviour. Staff will
model positive relationships and interactions, use positive phrasing with the
children and spend fime with children to support them in making positive
behaviour choices — that result in pro-social behaviour - where required.

Pro-social behaviours are any actions which benefit the individual and others
around them, such as:

* Acknowledgement of own feelings

* |dentify, understand and accept mistakes as learning opportunities, and use
a Growth Mindset to persevere and challenge themselves to complete difficult
tasks

* |dentify, reflect and repair anti-social behaviour choices

* Respect for their right and the rights of others to learn, and their responsibility
to ensure their behaviour choices don't negatively impact upon this



Responding to and promoting pro-social behaviour

Staff will encourage pro-social behaviour and will respond positively to any on
display, including (as appropriate to the pupil and situation) by (See Appendix
2):

» Giving meaningful and specific verbal praise and positive feedback

* Allocating roles and responsibilities

» Communicating a child’s pro-social behaviours with parents and/carers as
appropriate

* Using stickers, certificates, merits, value awards, marbles etc

* Building in ‘motivators’ following the engagement of ‘adult directed activities’
* Awarding Teacher and Head Teacher stickers/awards

* Acknowledging pupils in Friday Celebration assembly

* Recognising care and respect of the learning environment

* Modelling and teaching children to self-regulate using resources that help
pupils to stay calm and to understand their own emotions



SECTION 3: SUPPORTING ALL LEARNERS

At Westfield we apply a consistent approach which supports all children to
have behaviours or learning and pro-social behaviours that benefit the
dynamic. There are common strategies used in every classroom and across the
school.

Our school rules are that all members of the school community should be
Ready, Respectful and Safe. This means children should be:

e ready for learning,
e respectful to themselves, others and the environment
e conduct themselves in ways that keep themselves and others safe.

Underpinning our school rules, we have our school values. These 6 values are
focused on across the year. These values are explored each week through
assemblies and children are celebrated weekly for demonstrating them. Our
school values are:

Respect
Kindness
Courage
Honesty
Perseverance
Curiosity

To support all children we ensure that we:

Model desired behaviours

Children learn from the behaviours they see and experience around them,
making it very important for adults to always demonstrate in themselves the
behaviours that they expect from children. In school, this is particularly
important in terms of behaviours like respect, concern, compromise, fairness,
apologising and accepting apologies, acknowledging mistakes, resolving
difficulties fairly and amicably, and so on. (Appendix 2)

Give public praise and private criticism

Public acknowledgement of pro-social behaviour and individual success can
be very powerful in a positive way. Similarly, public criticism of anti-social
behaviour, or correction in public, can often be very damaging. In many cases,
drawing any attention to anti-social behaviour should be as private as possible;
lowering a child’s self-esteem (making them feel inadequate or at all foolish
especially in front of others) is likely to increase misbehaviour, if not now, then
later.

In the classroom, adults will always seek to come close to a pupil to speak to
them quietly, avoiding drawing attention to anti-social behaviour in front of
other children or loudly across the classroom. In this way the behaviour is still
pointed out, but the child is given privacy and time to reflect on choices they
made and to think for themselves about what they might do differently moving
forward.



Are consistent and clear

Children need for their world to be as reliable predictable as possible. When
adults act consistently and reliably, they help children understand where the
behaviour boundaries are and makes them feel safer and less anxious. This in
turn will make it less likely that events will trigger anti-social behaviour.

Adopt a Growth Mindset

An individual's ‘mindset’ is key to achievement and success in all walks of life.
Having a growth mindset helps to improve resiience, behaviour and
achievement. At Westfield this can be seen through:

e Celebrating mistakes and learning from them;

e Never giving up — perseverance is necessary to succeed;

e Collaborating to learn from each other;

e Seeking inspiration but not comparing ourselves to others;

e Challenging ourselves, taking risks and continuously improving our
performance;

e Remembering that our brains are making new connections and growing alll
the time.

Westfield Way

At Westfield, we have developed the Westfield way which provides the
foundations of the systems and procedures followed by all to ensure a
meaningful, respectful learning environment where all children can ‘be all they
can be.’ The Westfield way outlines the expectations for all. This differs slightly
across key stages to reflect the expectations at different age/stages. This is on
display in every classroom. (See Appendix 14)



To support all learners in the classroom, the following tiered approach is

followed.

Step 1

REMINDER

- Positive reminder

-What is the expectation
-May include non verbal cues

Step 2

VERBAL WARNING GIVEN
- Use of positive phrasing with reminder of expectation
including what the consequence will be

Step 3

CONSEQUENCE IN CLASS
- Proportionate to the behaviour
- Maximum 10 minutes

e.g. move location in classroom, time to reflect, finish
work in own time

Step 4

RESET
-Positive reset of behaviour expectations given

Step 5

CONSEQUENCE IN ANOTHER CLASSROOM

- Follow steps 1 - 4

- Proportionate to the behaviour

- Maximum 10 minutes

- Log on CPOMS - behaviour seen and consequence
given

Step 6

CONSEQUENCE INVOLVING Senior Leadership Team:

-Follow steps 1 -4

-Consequence given involving the KS Lead/ Deputy
Head

- Parental contact and follow up where necessary

-Log on CPOMS - behaviour seen and consequence
given

CONSEQUENCE INVOLVING Headteacher:

-Follow steps 1 -4

-Consequence given involving the Head

- Parental contact and follow up where necessary

-Log on CPOMS - behaviour seen and consequence
given

*Note that if positive changes are seen after any reminder, this will be acknowledged with
praise (i.e. “Thank you for listening, it's great to see you're ready to learn™) and no further
conseguence is required.
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Playtime

Break times and lunchtimes are supervised by teachers and teaching assistants
and-Midday-Supervsing-Assistants {MSAs}, who encourage the children to play
well together and form good relationships with their peers. The playground has
been zoned with play areas which are monitored by the adults on duty. We also
have the Year 6 Play Leaders who organise activities for children to participate
in and Kindness Ambassadors who help with peer support on the playground.

The staff closely monitor the children and address any incidents through the
Playground Behaviour steps detailed below. Any significant incidents (Step 5 or
above) are logged on CPOMs with appropriate educational and protective
conseqguences in place.

REMINDER
- Positive reminder

Step 1 |- What is the expectation

- Use of positive phrasing with reminder of expectation
including what the consequence will be

CONSEQUENCE WITH ADULT IN PLAYGROUND
- Proportionate to the behaviour

Step 2 | - Maximum 10 minutes
e.g. Walk around the playground with me

Step 3 RESET | -
-Positive reset of behaviour expectations given
CONSEQUENCE WITH ADULT IN DIFFERENT LOCATION
(1.E INSIDE)
- Follow steps 1 - 3

Step 4 | - Proportionate to the behaviour

- Maximum 10 minutes
- Log on CPOMS - behaviour seen and consequence
given

CONSEQUENCE INVOLVING Headteacher:

-Follow steps 1 -3

-Consequence given involving the Head

-Parental contact and follow up where necessary

-Log on CPOMS - behaviour seen and consequence
given




SECTION 4: UNSOCIAL BEHAVIOUR
Unsocial behaviour can be defined as:

* Not enjoying or making an effort to behave sociably in the company of others,
but not to the defriment of others

* Not doing as instructed, but not to the detriment of others.

* Quiet non-compliance which does not negatively impact on other pupils’
learning.

Examples of unsocial behaviours may be (this is not an exhaustive list):

e Quiet refusal to engage in learning task

e Quietly spoiling work

e Choosing to sit away from the rest of the class or away from a specific area

e Quiet refusal to return to classroom after being outside

eLeaving the room without permission

e Quiet refusal to come into school e.g. upset and difficulty in separating from
adults

At Westfield we recognise that unsocial behaviour is a communication and so
differentiation or support is required. This may be achieved in the following
ways:

¢ Soft starts planned with parents — individualised according to specific needs

e Adults to check in and ensure instructions are understood

¢ Offer additional support and scaffolds

e Set small and achievable goals within content of the wider task

¢ Allowing child to complete work in a different location

e Use of positive phrasing (See Appendix 5)

e Use of limited choice (See Appendix 6)

e Disempowering the behaviour (See Appendix 7)

e Use of Therapeutic response script (See Appendix 8)

Positive phrasing and limited choices should be given ‘take up time' which
provides the child time to think, process and consider. Necessary observation
for safety reasons should be from a distance with no unnecessary verbal
communication.

Careful and planned staff responses to unsocial behaviour are essential to
allowing introverts and internalisers to communicate feelings.
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SECTION 5: ANTISOCIAL BEHAVIOUR

What is anti-social behaviour?

Anti-social behaviour is any behaviour that is disruptive, difficult or dangerous
(from low level to significant). It includes behaviour that causes harm (to others,
to a community and/or the environment); behaviour that has negative
personal impact (causing injury, harassment, alarm or distress); and behaviour
that infringes or violates the rights of others.

Preventing anti-social behaviour

In addition to promoting pro-social behaviour, staff will actively prevent anti-
social behaviour, including (as appropriate to the pupil and situation) by:

* Having an inclusive ethos and positive learning environment

* Being aware and applying a reflective approach to the needs and strengths
of individuals

* Acknowledging when a child might need a change of environment (e.g. by
offering time in the ‘calm’ room where pupils are able (with or without adult
support as deemed appropriate) to access a range of resources to help
regulate their emotions/de-escalate their anxiety (noting that this is not @
sanction or what is sometimes referred to in other schools as ‘isolation’ or
‘seclusion’).

» Offering verbal and non-verbal reminders of the expectations placed on
them

» Giving pupils specific and limited choices

* |dentifying the basis of feelings that may drive anti-social behaviour through
Roots and Fruits analysis if required (see Appendix 10)

* Predicting and preventing escalation through Anxiety Mapping as needed
(see Appendix 11)

» Seeking guidance from specialist educational agencies to formalise strategies
that require differentiation from policy. These may include: an Educational
Psychologist (EP); a member of the Child and Adult Mental Health Team
(CAMHS); a school counsellor; Dacorum Educational Support Centre (DESC);
the Herts County Council Behaviour Support Team (STEPS Therapeutic Thinking);
the SEND Communications and Autism Specialist  Advisory Services,
Paediatricians and other medical professionals.

De-escalating incidents

When anti-social behaviour can be reasonably anticipated or where behaviour
has already become disruptive, difficult or dangerous, staff will aim to remain
calm and/or de-escalate, using any, or all of the following:

* De-escalation scripts (see Appendix 8) which are used consistently by all staff

" bk

* Using positive phrasing (e.g. “walk slowly to be safe”, “when you're calm, we
can talk about this”, “you need to ....")

» Giving pupils specific and limited choices (e.g. “phonics inside or outside...”)
* Disempowering the behaviour — usually by focusing on children demonstrating
prosocial rather than on the individual demonstrating anti-social behaviour
(e.g. "l can see you're listening....”)

» Using Therapeutic Thinking moving and handling strategies to steer the child
to safety (noting that all school staff who come into contact with children are

trained in these techniques) (see Appendix 12)
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* Resources (such as Anxiety Mapping and Roots and Fruits Analysis) to inform
development of a Therapeutic Plan (see Appendix 13).

Differentiated responses

At Westfield, we recognise that there are tfimes when a differentfiated response
to antisocial behaviour will be necessary based on the individual circumstances
of the child.

We acknowledge that disruptive, difficult or dangerous behaviour patterns may
arise for a range of reasons, including poor self-image, life events, trauma, fear
and fear of failure, because the child is not succeeding socially or
academically, or as a result of Special Educational Needs/Disabilities (SEND).
Where appropriate, school will use tools (e.g. Anxiety Mapping and/or Roots
and Fruits) to seek to understand this better and may adapt the prevention and
de-escalation strategies as well as the consequences chosen as necessary.

Where anti-social behaviour has become very significant, a Therapeutic Plan
may be required. This would be shared with parents/carers and all staff coming
into contact with the child and would provide a highly personalised approach
to their specific behavioural needs (see template at Appendix 13).

Multi-agency involvement may also be considered for guidance or support
where appropriate and parficularly if there is a concern that reasonable
adjustments that are already in place are not having, and appear unlikely to
have, the desired effect (e.g. for a pupil who is persistently displaying significant
anti-social behaviour). In such instances, Westfield staff work with agencies and
take their guidance to ensure that as comprehensive an understanding of
underlying issues (including any previously undiagnosed Special Educational
Needs or Disabilities as well as any mental health problems and/or family issues)
have been identified as possible, so that appropriate intervention strategies are
put in place at the earliest reasonable opportunity.

Consequences for anti-social behaviour

Following an incident of behaviour that is disruptive, difficult or dangerous, staff
will provide a consequence. Consequences must be logical and reasonable in
all the circumstances and may only be provided:

* by a paid member of school staff (or other person, such as a volunteer, but
only if expressly authorised by the Head Teacher and only where they have
been specifically referred to the requirements contained within this policy);

* on school premises or while the pupil is in the charge of a member of staff;

* where it is compliant with all other legislation (e.g. relating to disability, special
educational needs, race or other equalities and human rights); has taken
account of all of the above plus age and any special religious requirements
affecting the pupil; and is without recourse to corporal punishment (i.e. physical
force as a punishment) which is illegal.

Guidelines for responding to instances of anti-social behaviour are set out in
Tables 1a (low level incidents) and 1b (significant incidents) below. However, in
all instances, the response should be appropriate to both the circumstances
and to the individual concerned; at its most extreme, a differentiated response
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(see above) may need to be considered. Consequences should also always be
logical, meaningful and have purpose and (beyond simple reminders about
expected behaviour) can be either protective or educational, as follows:

Protective consequences:

These are actions taken by staff to ensure that all children and adults feel safe
in the school environment.

These may include but are not limited to:

* Reduction in time spent with peers to reduce harm

* Increased staff-ratio and or re-deployment of staff

* Limited access to outside space

* Escorted in social situations

* Work requiring completion to be sent home and supported by parents/carers
* Differentiated teaching space or being taught outside of the classroom

* Adaptation of access to school trips or extra-curricular activities

* Use of Calm room (The Nest)

* Exclusion from an area or school

e Pastoral support plan

Protective consequences are further supported through the 3R’'s (see pl4)
which provides an opportunity for the children to learn from the experience. This
time may also be used to further understand the triggers behind anti-social
behaviour choices (including through the use of various behaviour analysis tools
such as Anxiety Mapping and Roots and Fruits).

Educational consequences:

These are consequences put in place by staff to help the child to learn, by
rehearsing or teaching them about their actions, with the aim of internalising
pro-social alternatives and avoiding repetition of anti-social behaviours. These
may include, but are not limited to:

* Rehearsing or teaching about pro-social responses so the freedom can be
returned

* Home/ school communication

* Behaviour related research to understand how and why actions have
impacted others

* Modelling pro-social behaviour through:

o Third-person role play to understand other pupils’/staff feelings

o Social stories

o Behaviour related research that shows how and why actions have impacted
others

* Restorative meetings with the child and/or with them and their parent/carer
* Being supported to complete or re-do tasks to the expected standard for the
child

* Modelling pro-social behaviours to younger peers

* Note that the educational aspect of this consequence is paramount; this is
not a ‘detention’ that is issued primarily for the purposes of applying a sanction.
The use of detention as a sanction is not considered compatible with the
therapeutic approach taken by staff at Westfield and is not used in this school.

13



Significant anti-social behaviour

The consequence for behaviour that is significantly disruptive, difficult or
dangerous is that the child will see the Head Teacher or a member of SLT. In
addition, or as an alternative to a consequence as set out above, this may also
result in:

* A phone call and Level Letter sent to parents/carers (see below and sample
Level Letter at Appendix 15).

* A Therapeutic Plan being written (see template at Appendix 12).

* Discussion with parents/carers concerning any further steps that may support
the child in avoiding an exclusion

* A suspension or permanent exclusion from school (see below).

Staff may seek guidance or advice from STEPS Therapeutic Thinking Team or the
Hertfordshire Inclusion Team in determining the most appropriate response to
any given instance.

Level Letters

Where 5 letters are written in one rolling term, this will normally demonstrate
persistent significant anti-social behaviour and result in a suspension in line with
the arrangements for Suspensions and Exclusions set out below.

The issuing (or otherwise) of Level Letters does not affect the Head Teacher’s
right to take immediate action to suspend or exclude if the circumstances are
sufficiently serious as to meet the qualifying criteria (see Suspensions and
Exclusions below).

3Rs - Reflect, Repair and Restore

Where protective consequences are used as well as following any incident of
significant antisocial behaviour, circumstances allowing, we reflect, repair and
restore by:

* Revisiting the experience with the child when they are calm, relaxed and
reflective

* Spending time with an adult to purposefully repair the anti-social behaviour
(e.g. tidy a space that has been disrupted or listen to the feelings of others)

* Re-telling the story with an adult what happened before, what the behaviour
was, what the consequence was and the pro-social choice they could have
made and would do next fime.

At all times, discussion about the incident will focus on the anti-social behaviour
(i.,e. the act) and not the child.

INTERVENTIONS & SEARCHES
Positive Physical Intervention
All staff who have legal control of pupils at Westfield receive (Therapeutic
Thinking) fraining in physical intervention to ensure that, where practiced, it is
safe and appropriate (see Appendix 12). Staff will use positive physical
intervention to support pupils, including in (but not limited to) the following ways:

* Open mitten (i.e. open hand with closed fingers) to guide a pupil to a safe
area

14



* To give recognition, praise and/or to re-focus pupils (e.g. by a high five or a
tap on the shoulder)

» To reassure a pupil if they are upset (e.g. by sitting close/next to the child or
offering an alongside ‘supportive hug’). Staff will not allow children to sit on their
laps.

 Hand over hand activities, which allow staff to model and support a pupil
using a range of resources and equipment (e.g. guiding using scissors or PE
equipment)

* Moving, handling and self-care (e.g. nappy changing). Some children will
have individual care plans where procedures are clearly highlighted.

Restrictive Physical Intervention

Every effort is taken to avoid the need for restrictive physical intervention (RPI),
yet very occasionally incidents occur where a member of staff is required to use
force intentionally to restrict a child’s movements against their will. In these
instances, the Hertfordshire model policy for ‘Reducing the need for restrictive
interventions in schools’ will be followed.

The use of RPIis permitted only in the following circumstances:

* to prevent a child from committing a criminal offence
* to prevent a child from injuring self or others
* to prevent a child from causing serious damage to property

In all instances, staff are required to use their best judgement (i.e. dynamic risk
assessment); to ensure that their action is necessary, reasonable and
proportionate; and in ways that best maintain the safety and dignity for all
concerned.

Following any incident in which RPIis used, a written record must be made and
stored on school internal recording system, and within 24 hours parents/carers
must be nofified. The record must include an assessment of ongoing risk, with
Therapeutic Thinking Team notified and advice sought if a repeat incident is
assessed as being likely.

Search for and Confiscation of inappropriate items

Staff are able (under general powers to discipline as set out in the DfE’s advice
for schools on Searching, Screening and Confiscation) to search for and
confiscate, retain or dispose of a pupil’'s property as a consequence of rule-
breaking, so long as it is reasonable in the circumstances. The law protects the
school from liability for damage to, or loss of, any confiscated item provided
staff have acted lawfully. However, other than for items of very small value (such
as sweets or stationery) no item will be retained permanently or disposed of by
staff without the approval of the Head Teacher.

Staff also have the power to search without consent for ‘prohibited items’. These
include: weapons; alcohol; drugs; stolen items; tobacco or cigarette papers;
fireworks; pornographic images; and any article that has been or is likely to be
used to commit an offence, cause personal injury/harm or damage to property.
Weapons and knives and exireme or child pornography that has been
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confiscated must always be turned over to the police, otherwise it is for staff to
decide if and when to return a confiscated item.

The Head Teacher (and staff authorised by her) can use such Physical
Intervention as is reasonable in the circumstances when searching a pupil for
‘prohibited items’ outlined above (but it will not be used to search for items
which not allowed under school rules).

Staff also have the Head teacher’'s formal permission to seize or search
electronic devices such as mobile phones to examine content, where there is
good reason to do so and parental permission is hot required to do this. Any
images or posts relating to a suspected offence or an exireme or child
pornographic image will be retained, and the device will be given to the police
as soon as is reasonably practicable. Where there is no evidence to suspect a
criminal offence (in the view of the teacher) they have the discretion to delete
material or to retain it as evidence of a breach of school discipline, particularly
breaches of the school’s anti-bullying policy (also see the Online Safety Policy
for Guidance on the Process for Responding to Cyber Bullying Incidents).
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SECTION 6: UNFORESEEABLE BEHAVIOUR

Unforeseeable behaviours are behaviours not covered by policy, never
previously experienced, or so historic we believed they would not reoccur. It
would include situations where we would have to involve emergency services
or specialist feams.

Antisocial behaviour incidents are recorded on CPOMS. In addition to this, if an
incident results in an suspension, this will be recorded on Arbor. Racist incidents
must be recorded in CPOMs. Parents will be informed as soon as possible after
the incident by the member of staff dealing with it to ensure that as much
information as possible can be given. This may not be straight away if that
member of staff is engaged with the child. The local authority and safeguarding
lead will be informed where necessary. The school refers all serious incidents of
sexually inappropriate behaviour to the local children’s social care services in
accordance with safeguarding procedures. In rare situations where a child is in
danger of causing significant harm to themselves or others, police may be
called.

17



SECTION 7: COMMUNICATION AND RECORDING WITHIN SCHOOL

At Westfield we use CPOMS to record incidents of unsocial and antisocial
behaviour. All staff have access to CPOMS and are given login in details when
they join the school. It is the responsibility of all members of staff to record
unsocial or antfisocial behaviour they have managed. This should be completed
as soon as possible after the incident. Records of incidents are accessible by all
members of the senior leadership team and all DSLs within our setting.

Records of incidents are used as a communication tool and to enable the
leadership feam to track patterns of behaviour and so should be factual, non-
judgemental and avoid over or under describing. No assumptions should be
made. If specific language has been used then this should be recorded
verbatim.

18



SECTION 8: COMMUNICATION WITH PARENTS AND CARERS

We involve carers/parents in all aspects of school life, including managing
behaviour. We endeavour to keep the parents informed of changes to the rules
and of their child’s progress in school through continual feedback.

The school has an open-door policy and parents are encouraged to discuss
concerns or problems with class feachers and management at an appropriate
time. Building relationships with parents/carers is pivotal in terms of preventing
and reducing exclusions.

This is achieved in the following ways:

e At the start of the year, parents/carers are reminded of the home school
agreement and their role in supporting their child and expectations of
behaviour.

e Parents/Carers receive both oral and written communications as to the
school's expectations regarding behaviour and expectations within the school
at meet the teacher.

e Parents/Carers receive written progress reports at the end of the year and
there are two parent/teacher consultation meetings. Behaviour is discussed
through both of these methods.

e Rhiannon Slater (Deputy Head and SENDCQO) can also offer support for a
range of presenting behaviours linked to SEND needs.

Incidents of difficult or unsocial behaviour are discussed with the parents/carers
of the children involved. This may not happen on the same day but will take
place via email, telephone or face to face, depending on the nature and
timing of the incident and the availability of the parents. This will be done by the
class teacher or teaching assistant in the first instance. A member of the Senior
Leadership Team may be involved dependent on the nature/ frequency of the
incidents. A pastoral support plan may be put in place between parents, pupil
and school to support pro social behaviours.

Incidents of dangerous behaviour are discussed with the parents/carers of the
children involved on the same day and this will always be done by a member
of the Senior Leadership Team. This may be via telephone or face to face,
depending on the nature and timing of the incident and the availability of the
parents.
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SECTION 9: EXCLUSIONS

Suspensions and Permanent Exclusions

The term ‘suspension’ is a reference to what was previously referred to — and
what is still described in relevant legislation - as an ‘exclusion for a fixed period’,
or a ‘fixed term exclusion’. Exclusions can no longer be for short fixed-term
periods of time and are instead permanent.

Suspensions and exclusions are not desirable in any school; they will almost
always follow the break-down of considerable measures that have been putin
place to support improved behaviour, and in all instances will only be
considered for significant anti-social behaviour (of the type set out in Table 1b).
An exclusion would only ever be considered if this standard was met AND if
allowing the child to remain in school would seriously harm the education or
welfare of that child or others in the school.

The final decision to suspend or exclude a pupil can only be made by the Head
Teacher, following government (DfE) guidance and statutory guidelines. Before
making such a decision, the Head Teacher will always ensure that there has
been a thorough investigation in which the child and others concerned have
been able to give their version of events and written statements/a record of
actions have been kept. In addition to notifying parents (see below) the Head
Teacher will notify the local authority of all suspensions and exclusions and if a
child has a social worker or is looked-after, the Head Teacher must also notify
them and/or their Virtual School Head.

The current guidelines to which the Head Teacher must have regard are:

> Guidance on the legislation and statutory guidance issued by Department
for Education (DfE) covering: suspensions and exclusions (including new
guidance on the notifying the local authority and the role of any social worker);
managed moves; and the short-term use of off-site direction (to alterative
provision) — see ‘Suspension and Permanent Exclusion from maintained schools,
academies and pupil referral units in England, including pupil movement’
(dated August 2024*)

and

> Hertfordshire County Council’'s current guidance — ‘Exclusions Good Practice
Guidance’ (dated November 2025%)

*These sets of guidance documents are revised and updated from time to fime,
so care must always to be taken to ensure that the current versions are being
used.

Parents/carers of a pupil who is suspended or excluded may also find the above
sets of guidance of use and may want to note that the DfE has also produced
a separate School exclusions: guide for parents. In any event, they will always
be informed of the Head Teacher’'s decision without delay (i.e. usually by
telephone at the time and always confirmed in a letter within 24 hours). The
letter to parents/carers is a formal legal document that will also provide the
following information:

* The reasons for the suspension or exclusion; and
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* The duration of the suspension, or the fact that the exclusion is permanent
and the date from which it applies/d; and

* Parents’ right to make representations about the suspension or exclusion to a
named member of the Governing Body's Pupil Disciplinary Committee (PDC)
and how the pupil may be involved in this (if appropriate);

* How any representations should be made; and

* In circumstances where there is a legal requirement for the PDC to consider
an exclusion, that parents have a right to aftend the meeting, to be
represented at the meeting (at their own expense) and to bring a friend.

Either in that letter, or separately, parents/carers will also be noftified (again
without delay) about:

* The legal requirement for them to ensure that an excluded child is not present
in a public place during school hours without reasonable justification (and that
a fixed penalty fine can be imposed if this requirement is breached); and

* Sources of relevant free and impartial information (see Hertfordshire’s
guidance);

Note that from the 6th day of any suspension it is a statutory requirement that
full or (with the permission of parents/carers) part-time education is provided for
the child. However, before then, every effort will always be made for disruption
to the child's education to be kept to a minimum. Therefore, where
appropriate, parents will also be notified about arrangements for setting and
marking work done at home or elsewhere during the period of suspension.

After a suspension (and also after any off-site direction (to Alternative Provision)
— usually on the first morning of the pupil’s return (but always before or at the
point they return) - a reintegration meeting will take place to support the pupil
in returning to school life and fulltime education. The school’s reintegration
strategy is aimed at offering the pupil a fresh start; helping them to understand
the impact of their behaviour on themselves and others; teaching them how to
meet the school's behaviour expectations; fostering a renewed sense of
belonging within the school community; and building engagement with their
learning. Wherever possible the initial meeting will include the pupil’'s parents,
but inability or unwilingness to attend will not prevent the child from returning
as planned.

Managed Moves and Alternative Provision

Suspension and Exclusion guidance (referred to above) additionally provides
detail about both managed moves and the school’s right to direct a pupil to
alternative provision.

A managed move is a voluntary formal agreement between two schools,
parents/carers and a pupil, for the pupil to change school under controlled
arrangements arranged by the Inclusion Team at HCC. It will not be used as a
threat to avoid removing the pupil from their current school but is often used as
an alternative strategy where there is arisk of permanent exclusion; where there
is no prospect of success for the pupil in their current setting; and where all
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concerned agree that this is in the best interests of the pupil’'s education. For
children with an EHCP there should be an annual review.

In contrast, school has the power (under S23(3) of the Education Act) to direct
a pupil to be sent to another premises for their education. This provision will be
used to support the improvement of behaviour and although the permission of
parent(s)/carer(s) is not required, it will ordinarily be sought, to ensure that there
is the greatest prospect of successful reintegration back into school once
completed. The use of alternative provision is strictly fime limited and there are
clear guidelines about how it must operate, what information must be given to
parent(s)/carer(s) and the process for monitoring success.
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APPENDIX 1: KEY DEFINITIONS

Anti-social Behaviour: Behaviour that causes harm to an individual, a group, to
the community or to the environment.

Behaviour: Everything a person says or does. The spectrum of behaviour goes
from extreme prosocial to extreme anti-social behaviour. A behaviour policy
should increase pro-social behaviour and reduce anti-social behaviours
through planned responses.

Being Therapeutic: An approach to behaviour that prioritises the pro-social
feelings of everyone within the dynamic. A school’s policy establishes the
methodology by which pro-social behaviour replaces anti-social behaviour
through planned and sustained pro-social experiences.

Bribery: The threat or action of withholding of desirable objects or experiences
until the child has completed the task or activity dictated by an authority.

Conscious behaviours: Those that are the result of thought and planning; a
behaviour chosen by the child in order to secure a desired outcome or meet a
specific need.

Consequence: A logical, explainable response to a pro-social or anti-social
behaviour. A consequence is a logical or natural outcome of something
occurring earlier; a conclusion reached via reasoning. Consequences are
designed to help children learn and develop prosocial behaviour fransferable
to all contexts.

Dangerous behaviour: That which is anti-social and will predictably result in
imminent injury or harm (the level of injury and harm that constitutes the label
dangerous should be defined within policy). This includes harm to self or others,
damage to property or behaviour that would be considered criminal if the
person was the age of criminal responsibility, such as racist abuse. Except within
an unpredictable first manifestation, the behaviour described as dangerous will
be supported by evidence of severity and frequency of outcomes such as
‘three children required first aid for minor bruising as a result of Jane's kicking'.

Difficult behaviour: That which is anti-social, but not dangerous. Difficult
behaviour should be acknowledged in terms of context: ‘Daniel continually
shouting out is difficult within a group teaching activity’.

Dynamic: Any group of people brought together through choice, circumstance
or obligation.

Equality: Affording people the same equal status, rights, and opportunities.
Equity: The differentiated measures to provide equal opportunities.

External discipline: Authoritarian control of behaviour outcomes and
achievement using threat and bribery. Often imposed by adults with the
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intention of generating a disincentive or a motivation where the child has no
investment in the task or required behaviour.

Externalising: When a person’s natural response to anti-social feelings is to act
on the world around them, which can lead to physical and verbal responses
that affect the wellbeing of others. Examples include fighting, bullying, property
damage etc.

Extrovert: A person who is naturally collaborative and competitive and ftends
towards social interaction. Extroverts seek and are motivated by public
recognition.

Internal discipline: Partficipate, contribute, and achieve, independent of
external control or competition, where behaviour outcomes and achievement
are controlled by the individual's motivation.

Internalising: When a person’s natural response to anti-social feelings is to
withdraw from the world around them. This can impact the wellbeing and
opportunity of the individual concerned and result in refusal to communicate,
self-isolation, school refusal, self-harm etc.

Introvert: A person who is naturally a quiet and reserved individual. They do not
generally seek out aftention or social interactions and tend to avoid public
recognition and attention.

Pro-social Behaviour: Relating to behaviour which is positive, helpful, and values
social acceptance.

Punishment: The imposition of an undesirable or unpleasant experience upon a
group or individual, meted out by an authority. Punishment is designed to
suppress and control behaviour within a specific context.

Reward: A desirable object or experience given to celebrate outcomes already
achieved.

Subconscious behaviour: That which is present without any thought or planning;
a behaviour a person is unable to contain.

Unsocial Behaviour: Not enjoying or needing to behave sociably in the

company of others, but not to the detriment of others. This includes quiet
communication of anti-social feelings.
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APPENDIX 2: DEMONSTRATING PROSOCIAL BEHAVIOURS AND RESPONSE

Anti-social behaviour is easy to spot. It is disruptive and often noisy and stands
out in a crowd, making it obvious and giving adults a prompt to respond. Pro-
social behaviour is what we expect and is practiced by the majority of children
most of the time, making it much less obvious and also less likely to receive
attention. However, as reward and recognition strategies demonstrate, positive
praise is an incredibly powerful motivator for children to behave well.

To provide a prompt for adults, to help them respond to children’s pro-social
behaviour, what follows is a (non-exhaustive) list showing how children might
demonstrate pro-social behaviours:

Pro social behaviour

Example response

Who is responsible?

Being respectful of all members of our

school community and environment

e.g.

e Saying ‘please’ and ‘thank you’

e Holding a door open for someone else or
letting them pass first

¢ Following instructions quickly and quietly
when asked to listen

e Paying attention

e Working well with classmates

e Following instructions at the first time of
asking

e Moving from one task to another without
reminders

e Keeping calm in a difficult situation

e Treating books, equipment, belongings
carefully

e Keeping themselves and their physical
appearance clean, smart and/or tidy

e Giving meaningful and
specific verbal praise and
positive feedback

e.g.

‘thank you (child’s
name) for........ '

e Allocating roles and
responsibilities

¢ Acknowledging pupils in
Friday Celebration assembly
through value of the week

o Marbles for whole class
rewards

Teaching assistants,
Teachers, SLT and office
staff

Displaying positive learning attitudes and

supporting others with their learning

e.g.

e Taking a lot of care or giving something a
lot of thought (e.g. work or a present)

e Contributing in discussions (willing to
answer questions or talk about a subject)

¢ Asking for help when they need it

e Reading x number of times

e Completing work with focus and
concentration

o Communicating a child’s
pro-social behaviours with
parents and/carers as
appropriate

e Awarding merits to receive
Teacher and Head Teacher
awards

e Values paperchain

e Reading certificates

Teaching assistants,
Teachers, SLT and office
staff

Establishing and maintaining positive

relationships and interactions with peers and

adults. Acknowledging one’s own feelings,

communicating this fo elicit support.

E.Q.

e| am feeling anxious, | need some space’

e Taking turns and waiting for others

e Sharing (equipment, books, toys as well as
games)

e Looking after someone if they are upset

e Listening and acknowledging how
someone else feels

e Giving meaningful  and
specific verbal praise and
positive feedback

e.g.

‘thank you (child’s
name) for........ '

e Calm room/ quiet
classroom space provided

e Movement break given

¢ Time fo talk

Teaching assistants,
Teachers, SLT and office
staff
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APPENDIX 3: ACTIONS TO SUPPORT LOW LEVEL DISRUPTION

Often a simple strategy can be implemented for managing a child’s behaviour
that is impacting negatively on their own and/or others learning and general
low-level disruptive behaviour:

Below are some examples* of what these may be:

* Distraction

* Change of seat

* Express belief in the child / remind the child or past success

* Reward those who have completed work with praise

* Deliberately change tone of voice

» Set a challenge — which table can be ready first?

* Praise children on task — getting it right

» Set a specific task e.g. can you do ‘X' by the fime | get back?
» Offer support

* Gentle touch on shoulder as a reminder to focus on work

» Tactically ignore (but address with the child later).

e Respond to those children who are following the rules.

* Class rules reminder to whole class or privately to the individual
* Use non-verbal signals

*this is not an exhaustive list
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APPENDIX 4: HOME SCHOOL AGREEMENT

Dear Parents, Carers and Pupils,

’
At Wesffield Primary, we recognise each
child as an individual, and aim to give all
childs every opportunity to lise their
full potential. We believe that a close
partnership between the school, parents

Qur school rules:

+ Ready to learn

and the child is essenfial if we are to + Respeciful to others and
achieve this aim. themselves

It is therefore an expectation that all
parents, staff and children at wWesffield
Primary will sign vp to our Home-School

+ Conduct themselves in ways
that keep themselves and

WESTFIELD Agreement. others safe
Miss Leach \
Headteacher
\ J
Westfield Primary

Ouwr vision iz for our children to become Signed:

Home-School Agreemenf confident, independent and resilient Pupil
learners.

Cur home-school ogreement’ reflects the . . .
importance of ensuring school, parents/carers We believe that this is best achieved by P X
arent/Carer:

and pupils all have an equal commitment in

ensuring that school life is os effective as it can

be.

applying a ‘growth mindset’ which is
about encouraging our children to
believe in themselves and their abilities.
Through hard work and effort, we apply
thiz approach to everything we do at
Wesffield. Az a result, our children
dizcover a love of learning, embracing

On behalf of the school:

support your child’s mental, emofional, social
and physical health, wellbeing and safely by
providing a safe, pporii and caring
environment;

encourage your child to do their best and help
them to reach their full potential;

provide a brood and balanced cumiculum
which meets individual needs;

send my/our child to school each day, on
time and nofify the school if my/our child s
absent:

support the school's policy on term-fime
holidays:

support the school's policy and guidelines for
behaviour;

ensure my/our child is equipped for leaming,

the challenge: which face them and Date:
crucially — equipping them for the
future.
4
4 4 4
As a school As parents/carers As a pupil
We will: I/We will: 1 will:

+ attend school regularly and on time;

+ wear school vniform and remember my PE kit
when needed;

+ follow school rules:

* fry to do my best at all imes;

* be kind, friendly, polite and helpful o others;
+ take care of my school and equipment:

d strate high b . . ;
- igl - P including wearing school uniform  and «talkto @ ber of staff i | have any worties

and p pupils of valves remembering their reading book .

andr b of Concems;

* encourage myfour child fo do their best: - .

+ be open, accessible and welcoming at all , - ~ * be responsible for all that | do;

fimes, ging your invol tin school - u:r: purﬁrﬂsm::ferlngs and discussions « be responsibie for my behavi - and

life: a my/our cl S progress: respect the rights of others fo learn in the
. N Jarty on and + {orma positive relafionship with the class team school environment

pond p pily to any of quer fo er::ue ;ve c;:_:'d work logether lo best « fake time to read every night and engage with
support my/our child, " -
* Value and monitor atlendonce and 3 _ . the home leaming suggestions made
. y with Y in the

p y o ge good school community .

Lateness will be deems fo be amive at school

post 8:55. Lioise with parents/carers where + support my,/our child with reading every night

necessary: and completing home leaming suggestions

Together
* kgeR parents/carers informed about school = ysg social media responsibly and will not make We wil
e will:

acfivifies through regular newsletters, emails
and via the school website.

provide home | i pectation linked to
class learning as per the Home Leaming policy

adverse comments about other
childrenfadults or the school on social

ing sites (e.g. F book or gl ).
If If/we have concerns, |/we will speak to the
class teacher first and foremost
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= support the child’s leamning tfo help them

achieve their best in all aspects of school life:

= gl work fogether to help each child succeed

and flourish in all areas of life o the best of their
ability.




APPENDIX 5: POSITIVE PHRASING

Positive phrasing provides clarity of the instruction and desired outcome.

Use of positive phrasing supported by ‘please’ or ‘thank you'. Using ‘please’
suggests an element of choice so should be reserved for low-level behaviours.
Using ‘thank you' suggests expectation of the child complying.

» Stand next to me
» Put the pen on the table
» Walkin the corridor
» Walk with me to the library
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APPENDIX é: LIMITED CHOICE

A limited choice is simply a decision, given to a child by an adult, between two
or more alternatives. The alternatives should be developmentally appropriate,
reasonable, respectful and acceptable to the child, the adult and for the
sifuation.

“Put the pen on the table orin the box”

“Talk fo me here or in the playground”

“Are you going to wear shoes or welliese”

Where shall we talk, here or in the library?

Are you going to sit on your own or with the group?

Are you starting our work with the words or a picture?

O O O O O O
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APPENDIX 7: DISEMPOWERING BEHAVIOUR

Disempowering behaviour avoids engagement and or a reaction to a child’s
behaviour, which can empower them to continue.

Examples of this could be:

o ‘“If you are walking away | am going to make sure you are
safe by following at a distance”
“We will carry on when you are ready.”
“You can listen from there” (under the table)
“Come and find me when you come back/feel calm”
“Come over/ down/ in in your own time”

O O O O
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APPENDIX 8: DE-ESCALATION SCRIPT

Adults need to be aware that when children display disruptive, difficult or
dangerous behaviour they may initially be upset or emotionally distressed. Action
needs to be taken to calm the situation.

The principles of de-escalation are:
» use the child's name
» acknowledge theirright to their feelings
» tellthem why you are there.

Using a de-escalation script gives a focused, calm and consistent approach and
helps to avoid an emotional response.

De-escalation Script

® Child's name

® | can see something has happened
® [am here to help

® Talk and [ will listen

® Come with me and...
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APPENDIX 9: PASTORAL SUPPORT PLAN

PASTORAL SUPPORT PLAN

L e T o 51
AHendance al MEEtiNG: .o s s s s s r e s s n e e R e E S e SRR SR EaEaEaaEEaea e earE e ns

Date of meeting: ..o

What *child* can do: What we can do at school: What parents/carers can do at home:

L 11 s R, School: ccveiicirrr v Parents/Carers: .....cccovievmvnnanns

Review date: .. s s sssssssssssssssns s
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APPENDIX 10: ROOTS AND FRUITS

M

Eappering Slaif

[l

Tenkw Dabe

Ant-zocial f dificult | dangerous
Behaviours

DEF

AULT

Pro- social behaviours

N

Ant-social | negative feelings

N

~

Pro-sozial | positive feslings

Anti-social | negative Experisnces

Fro-secial | posdive experiences
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APPENDIX 11: ANXIETY MAPPING

Anxiety

Fy
Time / location / staff / activity etc.
an
Anxiety Mapping Analysis and Evidence of Differentiation
Score Staff/Location/Activity/Peer/Time Evidence of action
Predict it Prevent it
+2 These items overwhelm the pupil Planned Differentiation required to reduce anxiety
5 |45 - :
i
] = -
<
=
E + @ | These items run the risk of overwhelming the pupil Monitaring needed
0
- -2 | These areas run the risk of developing an over Monitaring neaded
g reliant -
o .
o -
£
& -
g -2 | These areas have developed an over reliance Differentiation needad to reduce this over reliance
s . -
g | - ) .
E |5 - -
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APPENDIX 12: MOVING AND HANDLING STRATEGIES

The following are sample images from Hertfordshire's STEP ON programme
showing appropriate techniques used in respect of physical intervention.

Open mitten -
used fo move a
child away

Closed mitten -
used to draw a
student close

Supportive hug -
to communicate
and reward
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Open mitten escort -
to escort a child to
safety

0

Paired escort - to
escort a child to
safety
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APPENDIX 13: THERAPEUTIC PLAN (Risk Reduction Plan)

&

Therapeutic Plan (risk reduction plan)

[ Name: l DOB: I Date: l Review Date: J
Risk reduction measures and diffi iated (to respond to triggers)
Photo
Prosocial / positive behaviours Strategies to respond
Anxiety / DIFFICULT behaviours Strategies to respond
Crisis / DANGEROUS behaviours Strategies to respond

Post incident recovery and debrief measures

Signature of Plan Co-ordinator: ... Date:
Signature of Parent / Carer: Date:
Signature of Young Person: Date:
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APPENDIX 14: WESTFIELD WAY

[The Wastfiald Way - EYFS

1 — & Routi
Children fearn best when they feel safe, Fapoy, and experignoe
oalm, prediotable transitions.

‘Excellence, Expectation, Environment’

Strong relationsiips and emoticnal welibeig support learning
thropgh sedf-reguiation, co-regulation and positive interootions.

= Inzoor and gutdooT provisions are fully prapared belons school
BEgEins.

# Children are grested by sdulis eiih a smile and a liskening sar.

# Daily moming ard seitlicg activies support smooth transiticns.
= Children access the cloakroom in small groups.

# Children lins up anc moes sicgls fils around school, led by adult.
= Classroom routines are in place and conssiently iollowed.

= Groupings and ssating plan s are thoughttully amanged.

= Watler bodtles ane siored in a central, accessible location.

= Teachars, TAS anosor Y6 ambassacors are prasent on the

playEround tvwo manutbes betors the whistie to mest children after
tunch.

= Salf-regulation strategies are used e.g. calm bokas, mirdtulness,
Bbreathing exsrcisss and sensary breaks,

+ A designated calm and quist space/Zones of Regulation stakion is
availabie in the classroom. Worry mionster is available,

= Opportundies ars provided o mamtain and restore relabonships.
= Trustsd adulis support co-regulabion, mod sl posities behaour,
and pifer regular smotional check-ins.

= Rols play and storyteling are used fo rehesarse sccial soenarios.
+ Fear support is encouraged. [o.g- buddies, circle time)

= Fraiss and positive rsinforoement are embedded through vertial
scripis and visual pramphs.

# Low-leres| disruption is managed using the behaviour ladder.

# Class charters and expectations ars clearty displayed and uphsid.
+ Values awards and ments celebrats and promote schoal values.
+ Individual Risk Recuchon Plans are implementsd whers nesded .

A well crganised, inclusive & gnt fostars ant gnd
indgependgence: all Westield cdassrooms must meet the peeds of
avery child by ino fuding.

We are committed fo delivering on ambitiows, inoiusive
aurrioplum with adeptive feaching tailored to svery learnear.

= Dates are claary displayed in 2l learming spaces.

= Classrooms and tables are kept idy with uncluttsred surfaces.
= Aesources are organisad and accessibls, with TWINKL wsed for
writing support.

+ Aeaming areas featurs key taxts that ane easy o aocess.

= Warking walls display current b= arming and key wocabulary.

= All resources are stored in labslled trays for easy ooCess.

= Book covers remam fres from grattiti and are well-maintained.
= Books are laballed with subject, names, and year group.

= Pupils take pride in thewr books, with neai presertaton. |[&ge
approprisie)

= Dates are writhen into books by an aduli.

# Allwork is completed in pencil.

= Apapbive resources arne awailabls whens nesced, including wobbils
cushions, witing slopes, chunky pencils etc.

= Wall displays ars minimal anc purpossil,

= Pravocations and sxmiples are lett out for children dunng SHU
howsvar their own interpratations of resources ane sncouraged.

is shared with pupils.

# Lessons reference prict lsaming and outline nest steps.

# Lessons are agaptsd with scafoloing appropriats to all Learmers,
* Adults are deployed stHectresly with clear roles and scpectations.
# The'ldo, we do, you do’ modslis ussd whers appraprats.

# Collaboraties leaming is encouraged through partnengEroup tasks.
# EHCPs and SEMD plans ars followsd

* Supportive resources ang visuals help break cown tasks (B2,
*aths manipulaiives, seriences sbam, word mats).

+ Frachcal matenals and real objects are used where possible.

# Misconceplions ane dentiisd and acdresssd prompehy.

# Childran are supported to devslop meta-cognitive and ssif.
regulatory skills.

# Flarming ovsrviews clearly cutlins lBaming ppurneys, oslcomas,
and assessmernts.

+ The obssctiveffocus of sach lesson

= Lesson plans are shared wilth support stal? in advance.

Assessment & Feedback

Clear language and purposeful visusls support com

learning, independent end socis! development.

tionm,

A ent inf'o teaching, celebrates progress and
ampowers learners through timely, purposeful and corsistent

[ T ——

= Instructions ars chunksd and celivered claarly.

= Apdificnal processing bme is provided wheare nesded, with
recoEnition of effort.

= &wanisty of communication mathods are used, iIncluding symbols,
phoios, and obpscts of rederence.

= Apulls consistenily medel a cabm and guist apgroach, comect
Language anc posiye inbsractions.

= Wigel symbols are used for 21l signs and labels.

= Wisual imetables ans upoated daity using YREd.

= Parsonalised fimestables are proviced for pupils whao reguire theam.
# YWisual prompts such as “row ard next” boards sepport bran siticns.

= Positive phrasing and consistent language are used across the
schaol.

= Langusge ussdis cevelopmentally appropriats, clear, and conciss.

* Books are consisterily marksd in line with ihe school’s policy.
+ Allworkis acknowledged by teachers or Jig,

= Cpportunibies for sal-assessmeni are build inio lessons.

* Pra-and posi-t=aching sessions support targeted leaming.

# Aegular chack-ins ansure lesson content is understood.

= Apulis provides immiediaste teedback dunng group work.

+ Assezzment is bath formative and summative.
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The Westfield Way - Key Stage 1

‘Excellence, Expectation, Environment’

1 — & Routi
Children learn bast when they feel safe, happy, and experience
oalm, prediotable transiions.

Strong relationships and emoticnal welibemg support learning
through sedf-reguiation, co-regulation and positive imterootions.

= Classrooms are fully prepared before school begins.

= Children are grested by sdulis with a smile and a lstsnirg =ar.

= Daily moming ard sedtling activiies =upport smaooth transiticns.
= Children access the cloakroom in small groups

# Children lins up in astruchured, pracstsrmined ardsr

= Children move singls file arownd schaool, bed by adulk.

* Classronm routines are in place and consistently followed.

= Tabile groupdngs and s=ating plans are thoughifully arranged.

# Waler bodtles ars siored in a central, accessible Iocakion.

= Teachers or TAS are present on thes playgrowsnd two minutes befare
1he whisils 1o meet children after breaks/lench.

* Ealf.-regulabon sirategies ars used eg. calm boxss, mindfulness,
prexthing exsrcisss, and sensory breaks.

# A designated calm and quist space/Zones of Regulation stakion is
available in all classrooms. Woery boxes/post boues ars available.

= Dpportundies ars provided ta mantain and restore relabons bips.
* Trusted adults support co-regulabion, modesl posities bethaaour,
and pifer regular smotional check-ins.

+ Role play and storybelling are wsed fo rehsarse social sSoenarios.
#* Pesr support is encouraged. (=g bueddies, circle time)

+ Froise and positive reinforoement are embedded through verbal
scripis and visual pramphs.

# Low-lervs | oisruption is managed using the behaviour ladder.

+ Class charters and expectations ars clearly displayed and uphsld.
* Valuss awards and ments celebrats and promots schoal values.
# Indivicusl Risk Repuction Plans are implemerntso whers nesdesd .

1 ine Erd L E nzluding bogk
A well crganised, inclusive snwvi ent fosters ent gnd
independence: oll Westield classrooms must meot the needs of
avery child by inoiuding:

We are committed to delivering on embitiows, inobusive
ourriopium with adeptive teaching toilored fo overy iearmer.

= Dates are claary displayed in ol learming spaces.

# Classrooms and tables are kegt idy with uncluttsrss surfaces.
= Aesources are organised and accessibls, with TWINKL wsed for
writing support.

= Aeaming arsas featurs kKey tacts that ars sasy to aocess.

= \Working walls display current bearming and key wocabulary.

= All resources are stored in labeslled trays for easy access.

= Book covers reman fres from graftiti and are well-maintaired,
= Books are lobellad with subject, name, and year group.

= Pupils take prids in their Boaks, with neal presertatan,

= Dates and learming objectives are printed on labels,

= Allwork is completed in pencil.

= Afapbive resources are awaillasbls where nesded, including wobbls
cushions, writing stopes, chunky pencils et

= Prasentabion adjusimenis are considersed, such as font, papsr
colour, and spacing.

= Technology tooks are used to enhance Eaming.

= Wall displays ars minimal ang puompossfl,

= Leaming aobjectves and suctess onieria ars sharsd with pugils.
# Lessons refsrence pricd lsaming and outline nest steps.

# Lessons are agapbsd with scafoloing appropriats to all learrers,
* Adults gre deployed stectresly with clear roles and sxpectations.
=+ The'ldo, we do, you do’ modslis used.

# Flipcharts and visualisers suppor clsar medelling of tasks and
conoepls.

+ Collaborativs leaming is encouraged through partnengroup tas
=+ EHCPs ard SEMD plans ars Tollowsd

+ Supportive rES0Urces ang wisuals help break down 1asks (2.2,
*aihs manipulatives, ssniences stem, word mats).

# Copying and noie-faking are minimised to masimiss spgagemsnt.
+ Fractical matenals and real objects ars used where possible.

+ Miscorceptions sre dentiisd and agdresssd prompeh.

+ Children are supported 1o devslop meta-cognitive and ssif.
regulatary skills.

= Flarning ovarviews chearly cutline leaming ppurneys, ovlcomas,
and pssessmerts.

+ Lesson plans are shared with support stal? in advance.

Assessment & Feedback

Clear language and purposeful visusls support com
learning, independent end socis! development.

A ent inf'o teaching, celebrates progress and
ampowers learners through timely, purposeful and corsistent

[ T ——

= Langusge ussdis cevelopmentally appropriats, clear, and conciss.

= Instructions ars chunksd and celivered claarly.

= Apdificnal processing bme is provided wheare nesded, with
recoEnition of effort.

= &wanisty of communication mathods are used, iIncluding symbols,
phoios, and obpscts of rederence.

= Apulls consistenily medel a cabm and guist apgroach, comect
Language anc posiye inbsractions.

= Wigel symbols are used for 21l signs and labels.

= Wisual imetables ans upoated daity using YREd.

= Parsonalised fimestables are proviced for pupils whao reguire theam.
# YWisual prompts such as “row ard next” boards sepport bran siticns.

= Positive phrasing and consistent language are used across the
schaol.

* Books are consisterily marksd in line with ihe school’s policy.
=+ Allworkis acknowledged by teachers, TAS, or poers.

+ Pupilfesdback is evident through “purpls polisht

= [Maths destinabion quesiions and greatar depih challenges used
+ Maths books are prasented with ons number in each square.
= Opportunities for sal-assessment are build into lessons.

# Pra. and post-tsaching sessions support targeted leaming.

+ Aegular check-ins ensure lesson content is understood.

+ Same-cay cakch-up intensentions respond to lesson feedback.
+ Pupil conderencing suppors personalised leaming redlectan.
= Apulls provide immediate ieedback dunng group work.

+ Assessment is both formative and summabies, using starters,
quizzes, and enc-of-unit evaleations,
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[The Westfield Way - Key Stage 2

‘Excellence, Expectation, Environment’

1 — & Routi
Children fearn bast when they feel safe, happy, and experience
o@lm, prediotable trans ilions.

Strong relafionskips and emotions! weltbeing support learning
thropgh self-reguiation, co-regriation and positive interootions.

* Classrooms are fully prepared before school begins.

* Children are grested by sdulis with a smile and a listsnirg =ar.

* Daily moming ard sedtling activiies support smoath transicns.
# Children access the cloakroam in small groups

# Children lins up in & struchured, pracstsrmined ardsr

= Children move single file arownd school, bed by adult.

# Classonm routines are in place and consistently iollowed.

= Tabile groupdngs and ssating plans are thoughifully arranged.

# YWaler bodtles are siorsd in a central, accessible location.

+ Teachsrs or TAS are prasent on the playgrowsnd twa minutes befare
1he whisils 1o meet children after breaks/lench.

= Salf-regulabon sirategies are used e g. calm boxes, mindfulness,
Breasthing exesrcises, and sensory breaks.

= A designated calm and quist space/Zones of Regulation stakion is
available in all classrooms. Worry boxss/post boses are available.

= Dpporiundies ars provided to mantain ard restore relabanships.
= Trusted adults support co-regulabion, modsl positivs behomour,
and oiter regular smotioral check-ins.

+ Roba play and storybelling are used fo refearse social sScenarios.
* Fear suppart is encouraged. =.6. buddies, circle time]

+ Froise and positive reirfoncement are embedded through verbal
soripis ane visual prompls.

* Low-levsl cismupdion s managed using the behaviour ladder.

# Class charbers and expeciations ares clearly displayed and uphsld.
* Valuss awards ard ments celebrats and promots schoal values.
= Indivicual Risk Rsduchon Plans are implementss whers rssdsd .

ine Enod i E nzluding bogk
A weli org o, imclusive enwi gnt fosters engogement and
independence: oil Westield classrooms must meot the peads of
avery child by inciuding:

We ars committed to delivering on ambitiows, inobusive
ourrioium with adeptive teaching toilored fo avery (earmar.

= Dates are cleary displayed in ol learming spaces.

# Classrooms and tables are kegt idy with uncluttsrs surfaces.
= Aesources are organised and accessibls, with TWINKL wsed for
writing suppart.

= Aeading areas featurs key tacts that ars sasy to aocess.

+ Working wialls display current bsarming and key voCcabulary.

= Learming journeys are visibls and achively referencad.

+ All resources are stored in labelled trays Tor easy oooess.

+ Book covers reman fres from grattiti and are well-maimtained.
+ Books ore laballed with subject, names, and year group.

# Pupils take prids in their books, with nead pressrtation.

# ¥3 - Dates and learning objectves ars pricted on labsls, ¥8 -Sibs
date & LOs ans prinled on labsls. Y545 -Winte date & LD

* &llwork is completed in pencil, urbil pen lcence is awanded .
Drawings and Maths work ars always completed in pencil.

= Afapbive resources are availsble whene nesded, ncluding wobbls
cushions, writing stopes, chunky pencils el

# Praserntabion adjusimesnis are considered, such as font, papsr
colour, and spacing.

+ Technology toods ars used o enhance Eaming.

= YWall displays are minimal and pupossful.

= Leaming objschves and success oniera ars sharss with pugils.
# Lessons reference prior lsarning and ouiline nest skeps.

# Lessons are acapbsd with scafoloing appropriats B all lsarners,
= Adulis are deployed sffectiesly with clear roles and sxpectations.
* The 'l do, we do, you do” modslis used.

# Flipcharts ard visualisers support clear modelling of tasks and
conospts.

+ Caollaborative lzaming is encouraged through partnenEroup fas
# EHCPs and SEMD plars ars foll asd

* Suppartive resources ant visuals help break cown 1asks (e.g.
*aths manipulatives, ssniences stem, word maks).

* Copying and node-faking are minimised to magimss sngagemsnt.
+ Fractical malenals and real objects are used where possible.

= Misconcepdions are dentified and addresssd prompely.

# Children are supported to dewvslop meta.cognitive and ssif-
regulatory skills.

= Plarning overviews clarly cufling leaming journeys, awlcomass,
ard pssesmerts.

+ Lesson plans are shared with support staf in advance.

C iatian L oluding wianal

Clear language and purposeful wisusls support oom Bion,

Azgegsment & Feedback
A gnt info teaching, cedebrates progress and

learning, independent and socia! development.

ampowers learnars through timely, purposeful and consistent
fesdback.

# Largusgs ussr is cevelapmertally apprapnats, clear, and concise,

# Instructions ars churiked and celiversd claarly.

* Apditicnal processing bme is provided & hsrs nesdad, with
recognition of affort.

= &wanieky of communication methods are used, including symbaols,
photos, and objects of reference.

= Aoulis consistsnily modela cabm and guist aporoach, cormsct
Language anc posiree inbsractions.

= YigeEd swmbals are used for ol signs and labels.

= Yisual imetables ars updated daity using RREL

# Parsonalised fimetables are provicsd for pupils wha reguire tham.
* Yisual prompts such as “row ard next” boards suppord bransiticns.

« Positive phrasing and consistent languages ars used scross the
s hool.

= Books are consistarily marksd in bine with ihe scheol's policy.
All'work is acknowledgsd by Eeachers, Tas, or peers.

Pupil fsedback is evident through “purpls polsh.

Maths destination questions and greater depih challenges used
Maths books are presented with ane number in =ach squane.
COpportunibies tor salf-assessment are built irio lessons.

Pra- and post-t=aching sessions support targeted leaming.
Aemgular chack-ins ensure lesson contert is understood.
Samea-day catch-up intersentions respond to lesson feedback.
Pupil conferencing supporis parsonalised learming redlecthon.
= Apulls provide immediate feedback dunng group work.

= Assessment is both formative and summative, using starters,
quizzes, ard end-of-unit evaluations.
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APPENDIX 15: LEVEL LETTER

HERTFORDSHIRE COUNTY COUNCIL

Headieacher

Westfield Primary Schoo

Mizs E Leach & Mursery
H. Durrants Lans

Tal: {01442 882720 Berkhamsted
Faw: (01442 -T;-::.? . v Herts. HP4 3P

Lewvel Letter

Dear Date:

Unfortunstaly, has mads behaviour choices which have negativaly impactad
on themsealves and athers araund them.

Fleaze discuss your child's actions with them, reinforcing our school wvalues and the positive
behaviowr choices they should have mads.

As discussad, we will sit down with in the morning and set them up for a
positive day.

Flezze fill in the lower part of this ketier and return it to school tomoaomow and if you wish to discuss
anything further, plesse contact the office to make an sppointment.

We thank wou for vour continued support,

ours sincenshy

O behalf of the Senior Leadership Team

| have read this letter and spoken with my child.
Child’s name:

Class: Parent/Carar signature:
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